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Abstract: This paper sets out to describe the current state of the position of the Roma/Gypsies in a pan-European context. It briefly traces the history of these racially abused communities who have been so marginalised that their juxtaposition in modern day Europe can be likened to a European style of ‘apartheid’. The paper continues by detailing an educational audit of policy and provision for Roma/Gypsies in many parts and countries of Europe. The context and need for successful integration of Europe’s largest minority ethnic group(s), is thus firmly established. The paper continues in positive vein by describing the UK’s experience in successfully integrating Roma/Gypsy/Traveller children into mainstream ordinary schools. The philosophical principles undying these encouraging developments are stressed in a way that recommends their replication in other countries of Europe. Roma/Gypsies are the Jewel in the European Crown. Their integration through education represents an almost unique opportunity to develop educational policy and practice which is the quintessence of sound Intercultural Education. “We know what to do–What is lacking is the Will.” Keywords: Roma, Gypsies, Travellers, Nomadic, Social Exclusion/Inclusion, Racism.

Introduction – The pan European context

At the outset, it is important to stress that the views contained within this paper are those of the author alone. Any critical comments are addressed to, and may be relevant to, countries both in the European Union as well as to those of Eastern and Central Europe. Finally, the honest audit that is required, in no way wishes to detract from the many positive, encouraging and constructive developments that are taking place in many countries.

It is important, firstly, to provide a summarised audit of the pan-European dimension of the situation of the Roma/Gypsy
 communities and their relationship with majority societies. Historically, the Roma represent the classic case of social exclusion and marginalisation, of oppression, banishment, enslavement, and as the repeated victims of genocide.
 Various contemporary surveys have mutually confirmed that the Roma/Gypsies are the most despised and hated race in Europe, and this is despite the irony of them representing Europe’s largest ‘stateless’ minority ethnic group(s).

The roots of this untenable social and racial divide are to be traced back to the sixteenth century. At that time the nomadic Roma/Gypsies were to be found across Europe. Despite an earlier benevolence towards them, by this time attitudes turned against the Roma/Gypsies for a number of reasons. They were accused of petty theft and their practices of healing and fortune telling offended against the teachings of the Church. Racism was also part of a growing prejudice linked to their dark appearance, oriental dress styles and alleged Islamic background. The strengthening of centralised nation-states resulted in robust and punitive actions to cope with the massive social upheavals caused by early agrarian capitalism including unemployment, vagrancy, begging and nomadism. The second and third decades witnessed both a growing theological intolerance and an anxiety about popular uprisings stemming mainly from the Reformation. In this climate of social, political and religious flux, the Roma/Gypsies facilitated the near perfect scapegoat, and universal intolerance towards them was well in place by the end of the sixteenth century.

The consequences of this historic social and racial divide is still in stark evidence today, both at societal and governmental levels, with the Roma/Gypsies being defined, almost universally, as ‘the problem’. The heritage that is still carried is one of endemic racism towards the Roma/Gypsies. In social and educational policy they are either forgotten about, or are treated in a way which frequently results in discriminatory provision. Their social exclusion is fortified by negative responses from the non-Roma world in most aspects of their daily lives and which betray common deeply held prejudices based on erroneous historic stereotypes. In consequence, the vision for a harmonious and well-integrated society depends on a requirement, if not a demand, of gigantic cultural and social change on the part of the Roma/Gypsies themselves. Happy integration is thus seen as conditional on ‘them’ changing. In terms of political theory, the Roma/Gypsies have always occupied an ambivalent status in regard to accepted membership of the nation state. Their stark exclusion today is evidence of them being seen more as an outside threat to the state than an included and valued community within it.  

Even when the Roma/Gypsies migrate from one country to another to avoid poverty, persecution, violence and discrimination, they frequently find that they are met with similar circumstances in the new country. By way of example, this has been the experience of many Roma who have sought asylum in the United Kingdom. The fear of politicians being seen publicly to be welcoming and sympathetic to this universally stigmatised people, has resulted in the development of what some commentators have called a de facto policy of  ‘ethnic cleansing’ towards the Roma. There would seem to be mounting evidence to support this claim.

In response to this social and political reality, that has changed little over four centuries, the Roma/Gypsies have augmented their own way of life with numerous cultural adaptations that have been an essential response for their survival in the hostile human circumstances in which they have so frequently found themselves. Isolationism, ethnic denial, self-selected marginalisation as protection, inscrutability and secrete inner pride in ethnic and cultural identity, fortified and manifest in the strength of family and community, have all been common characteristics of their successful survival strategies. If anything, the Roma/Gypsies should be praised rather than condemned for what they have achieved during their long and difficult history of exclusion and persecution.

In today’s world, with its aspirations and prescriptions for Human Rights and equal opportunities, it is a sad reflection on the European majority culture and civilisation that it justly inherits this European model of ‘apartheid’. Clearly, an extreme picture is being presented here, but nevertheless in many ways, a realistic picture of the situation in contemporary European society. The treatment of the Roma/Gypsies in both European Union and accession countries, has become a litmus test of a humane society. They represent a picture of widespread suffering that is now the most pressing political, social and Human Rights issue facing the enlarged Europe.  

In visits by the author to many European countries to investigate the situation of the Roma, it is frequently claimed that there is no racist discrimination against them. It is their own culture and behaviour, it is said, which justifies the negative response from the majority society. The latter would seem not to have any part or acknowledged responsibility in this social pathology. This seems to suggest that the racist discrimination against them is predicated on notions of racial/cultural superiority and inferiority. For this reason, it would seem that the Roma/Gypsies are almost benevolently ‘tolerated’. They are accepted, not as full and equal citizens, but as a kind of ‘cross’ that has to be carried by the rest of the majority society. The descriptive language used often denies nationality by talking about the Roma and the Czechs or the Roma and the Bulgarians, for example.

From gloomy context to honest educational audit

Education is perhaps the one vital instrument for securing creative and lasting change that will start to erode the damaging impact of this unhappy history and tense societal relationship. But before I attempt to offer evidence of possible progress, it is important to provide a brief audit of much of the current educational policy, provision and practice, that a significant proportion of Roma/Gypsy children experience in many European countries. We owe it to the Roma/Gypsies to, at least, be honest. Within the education provided it is possible to identify numerous factors, which may contribute to poor educational experiences with severely restricted access, undemonstrative acceptance, poor attendance and marked underachievement. This reality thus confirming social exclusion and damaged life-chances for a majority of the Roma/Gypsy children and young people. A summary includes:

1. Participation in the education system is not always free. The implicit costs involve clothes, shoes, food and sometimes transport. Explicit costs are frequently fees for kindergarten and the cost of supplying books and other necessary equipment. Some countries, municipalities and NGOs have introduced policies to alleviate these burdens for some families, but the general picture is patchy and inconsistent, and some promising projects are not always sustainable. The fact remains that significant numbers of families are literally too poor to send their children to school. This is not their fault as a majority are discriminated against in the labour market.

2. The economic hardships of some families results in a disappointing take-up of pre-school provision either within kindergarten or as in some countries, the so-called preparatory or ‘zero’ opportunity classes. This would be helped considerably if the pre-first grade two years (final two years of kindergarten) were made compulsory for all pupils. However, there would still be weaknesses in the provision. Those Roma/Gypsy families in abject poverty may still see these changes not as opportunities, but legal demands with which they cannot afford to comply. This will thus further distance them from any sense of belonging to a wider society.

3. There are major weaknesses in educational statistics.
 Few seem to know how many children there actually are, and this statistical vagueness is particularly acute for the sizeable Roma/Gypsy ‘ghettos’, which are to be found in the many countries with Roma segregated settlement patterns. This is a critical factor in any audit of social and educational exclusion. The numbers of children either not attending school, or those who have dropped out or have never actually been registered, is not known. The best figures offered are ‘guestimates’ and these vary widely with NGOs tending to use higher but more accurate figures. The situation makes responsible school non-attendance follow-up almost impossible, as too, any attempts to address issues of child protection. Such provisions, however,  are common place for majority society. The existing structures of follow-up for non-attendance thus represents a discriminatory gap in provision and any sanctions imposed on parents appear to be generally ineffective. 

4. Evidence of under achievement (for a range of reasons) and family income pressures, are said to be prompting premature dropout from school, and particularly amongst the Roma/Gypsies. This is thought to be relatively modest at primary level, much more significant at secondary level, and worrying marked at the post secondary stage. The number of Roma/Gypsies entering further and higher education is disproportionately low in comparable European school outcomes.

5. Assessment within education at all levels appears to lack sophistication and objective judgement. Roma/Gypsy children are disproportionately represented in all types of special schools and this reality may represent an abuse of Human Rights for a majority of these children. In mainstream schools, pupil assessment seems to focus on measurable outcomes such as test marks, but this activity is not generally and routinely seen as a tool for evaluation of teaching and learning, and curriculum planning. Differences in outcome are thus seen as reflective of fixed differences in intellectual ability or an index of cultural deprivation and are not analysed or challenged in any context that would bring the quality and appropriateness of provision into question. Teacher and institutional expectations are, therefore, automatically lowered for those pupils who belong to groups who conform to the stereotype of ‘low intellectual ability’. For the Roma/Gypsies, underachievement is virtually guaranteed in a system which blames the ethnic and linguistic background of the child.

6. The first language of the Roma/Gypsies is seen as a hindrance rather than an asset to successful education. It is thus generally not valued either nationally or in the educational system and it receives a much lower respect compared with other minority languages. This only contributes to the marginalisation of the Roma/Gypsies in European society.

7. Classroom practice and the quality of teaching, generally fails to exhibit a professional agenda that would be compatible with inclusive and sound intercultural education as well as a commitment to aiding progress and raising levels of attainment. Teaching methods are frequently didactic and some are very old fashioned. There is also widespread professional ignorance about how best to teach an additional language to a child whose first language is not the official state language and medium of school instruction. Most classrooms represent the worst possible environments for such teaching and learning.

8. Teacher initial and in-service training leaves much to be desired in terms of providing all teachers, and learning support assistants, with skills relevant to curriculum inclusion, equal opportunities, race equality and the learning of the official language of instruction as a second or additional language.

9. In some countries, the chronic lack of appropriate resources is a serious handicap to improving the quality of teaching and learning. School education is a victim to the vicious circle of poor resources producing poor and unimaginative teaching, which cannot be lifted because of poor resources.

10. Although intercultural elements are being introduced into the curriculum, and other innovations such as ‘citizenship’ and optional courses that can include minority languages, the general picture appears to be a formal mono-cultural curriculum which at present pays little respect to minorities and particularly the Roma/Gypsies. The negative impact on successful and happy learning for the groups of children from distinctive ethnic and cultural backgrounds must be immense. 

11. The education system is awash with comments about how the Roma/Gypsies will have to change in order to fit the system better. If this attitude is betrayed in policy and practice it will be interpreted in the Roma/Gypsy communities as either an alienating force of rejection and exclusion, or an assimilating force of inclusion subject to meeting imposed conditions within a model of cultural genocide.

12. A significant number of school buildings, and especially those in Eastern and Central Europe serving Roma/Gypsy neighbourhoods, are often cold, shabby and poorly furnished, and there frequently appears to be a dangerous disregard for health and safety issues. These environments are not conducive to happy and successful learning.

Persistent underachievement

A noticeable aspect of the policy and provision for Gypsy/Roma/Traveller children in England, has been be persistent underachievement even when children have attended school regularly. This has exercised a good deal of reflection if not serious research. In an analysis of the situation it is possible to identify a conceptual framework of three causal elements. These are practical, cultural and psycho-cultural.
 Practical considerations are clearly explained. For example, poor and fragmented attendance at school on account of a nomadic lifestyle is more than likely to be an obvious hindrance to satisfactory levels of achievement. The cultural elements are also numerous and include sensitivities around what may be seen by some parents as the unacceptable informal moral codes of school children in relation to drugs, smoking and sex. Non attendance as a factor in underachievement is also promoted by a parental and community fear that formal education will erode their culture and the children will be exposed to racist bullying.

The psycho-cultural elements are far more interesting in terms of the contribution they can make to the theory and practice of intercultural education. While school attendance is subject to the fortunes of practical and cultural influences, it can also be the victim to psycho-cultural motivations both in terms of attendance and, more importantly, failing to experience happy and successful learning when in school. There would seem to be many reason for this latter phenomenon. A summary includes:

1. A deep fundamental fear that successful and prolonged association with the ‘enemy’ (non Roma/Gypsy world) will corrupt the uniform and collective psychology of the cultural sense of shared identity.

2. The juxtaposition of the Roma/Gypsy and non-Roma/Gypsy cultures, reflects an intercultural relationship that has become ossified on account of four centuries of persecution and racial abuse. The possibility for any acculturation in these circumstances is thus very restricted. The individual is either one or the other and this poses psychological difficulties for the Roma/Gypsy child in the school context with its prescriptions for mutual and cross-cultural learning.

3. For the Roma/Gypsy it may be that the culture of ‘literacy’ is seen as a finite commodity which represent the concept of cultural ownership, and a clear ownership by the non-Roma/Gypsy world. It is to be remembered that much of the oppression of the Roma/Gypsies has been in the form of the written word. By successfully ingesting literacy skills it my subconsciously be synonymous for the Roma/Gypsy child with taking nasty medicine or even poison.

4. Subliminal rejection and ‘untouchability’ are school features frequently encountered by the Roma/Gypsy child. This subtle form of racism is seen when a school dutifully agrees to the admission of a Roma/Gypsy child but the institution never really accepts them. Below the professional surface there is a resentment and even a hatred towards the child (ren). They are seen as untouchable and go-betweens are sought who can deal with them. Gypsy/Roma support teachers are often greeted with the words, “here are your children”. Roma/Gypsy children are keen observers of who is fore and who is against them. Their reading of these institutional attitudes can have a very damaging impact on their rate of progress and achievement. The mind set to learning may in some subconscious way be set against the ingestion of knowledge both as a mutual process of psychological retaliation and as a defence against the damaging threat to the integrity of the child’s ethnic and personal identity.

5. The negative response may also be confirmed for the pupil and the parents, by a mono-cultural curriculum which is not culturally affirmative in any sense.

6. The notion of ‘defilement’ might also be relevant to an analysis of psycho-cultural factors in underachievement. The cultural territory of the non-Roma/Gypsy may be felt subconsciously as defiled and in this context may have a negative impact of the mind-set to learning.

7. Cultural ecology may also have a significant impact on levels of achievement. Cultural perceptions of desirable skills for economic and community survival will be culturally determined by the community’s ecology. The acquisition of basic literacy is sometimes all that is seen as necessary and the broader aspects of the curriculum on offer as irrelevant. This will have a direct impact on motivation and pupil progress and goes some way to explain why so few Roma/Gypsy students are to be found in secondary and higher education. It is possible within this context to comment of the possibility that within communities that have suffered a long history of persecution there is a cultural prescription for a defensive solidarity which is in tension with individual progress and success. The needs of the community comes first.
The achievements

Strategies for successful integration – intercultural education

From what has already been said, it will be clear that a radical analysis of the situation of the Roma/Gypsies in European society is being advocated. In terms of the author’s experience over almost thirty years of working in the area of Roma/Gypsy education, it can only be said that those years of experience confirm that the essential starting point for educational policy, provision and practice, is the adoption of a philosophy that says “There is nothing wrong with the Roma/Gypsies”. The fundamental issues being faced are primarily concerned with changing majority society attitudes, structures and professional practice that currently are the real hindrance to the successful inclusion of the Roma/Gypsies into schools and the society at large. For successful educational inclusion it is perhaps helpful to focus on three main objectives. These are securing unhindered access to education and genuine acceptance; the establishment of routines of regular attendance; and ensuring that the pupils/students reach the same levels of achievement as that found within the majority society. In the context of the situation of Roma/Gypsy children across Europe, the obligation of addressing of all these interrelated factors is the quintessence of intercultural education.

Each Local Education Authority (LEA) in England has a dedicated professional service specifically for Gypsy/Roma and Traveller communities.
 They are vested with the responsibility of securing access, regular attendance and satisfactory levels of achievement. They are centrally funded by government (50%) and locally by their Local Education Authority (LEA).
  Although their work is not uniform the general priorities and actions are much the same in general terms.

Access

In terms of access, policy aims should ensure that children are educated together in the same schools and in the same classes, but of course, taking into account the settlement patterns of where people happen to live. Artificial segregation in any context is in tension with policies concerned with equal opportunities and race equality. It is bad education for all the children involved and this was recognised and promoted by the Salamanca Statement
 on inclusive education for pupils with special educational needs. In England, 99% of Gypsy/Roma/Traveller children who attend school, are educated in the ordinary schools along with all other boys and girls irrespective of their social, cultural, ethnic, religious, or linguistic backgrounds.

In the English experience policies need to be realistic. For example, if families do not have the necessary financial resources to get their children to school, facilitatory and external support has to be provided. This is why the grant programme gives special attention to allowing Local Education Authorities (LEAs) to provide school uniforms, books and home-to-school transport irrespective of distance. The fundamental aim of the policy is to identify and remove anything that prevents “full and unhindered access to mainstream education” 
: The Education Act (1988). In addition, it is recognised that in order for children to be successful in school, it is important that they experience sound quality pre-school or ‘early years’ (kindergarten) education. To ensure access to such provision most Gypsy/Roma/Traveller education services have a specialist ‘early years’ teacher who will spend a great deal of time visiting homes and forming trusting relationships and facilitating access to early years educational provision. Many will organise ‘toy libraries’ so that young families can benefit from good quality educational toys, which stretch and extend young children’s intellectual capacity and development. All of these toys and puzzles will have been selected on both age appropriate and positive cultural familiarity criteria. 

Successful access to school will depend on many factors. Families frequently need help to secure a school place and to ensure that there is no negative or prejudiced response by the school to an application for admission. Gypsy/Roma/Traveller services invest a lot of time in this and similar activities including the organising of transport and seeing that the children are in the right school uniform, and in accompanying them to the school for the first few days. The outreach work of these services also aim to train schools about how to forge trusting and confidence building relationships between the school and the Gypsy/Roma/Traveller families/community. This allows parents to take an active part in the education of their children and in the life and work of the school, and in so doing, can become independent users of the education service. To avoid any discrimination in school admissions, there are a number of laws and regulations surrounding admissions to schools and some firm and specific guidance to ensure that Gypsy/Roma/Traveller children are not rejected or discriminated against in any way.

The special Gypsy/Roma/Traveller education services are also active in accessing the children to ordinary primary and secondary schools when either the children have not attended schools previously as a result of a late start, or in consequence of their nomadic lifestyle. Special efforts are also taken to help and support the pupils’ transfer from primary to secondary schools. The speedy transfer of their educational records is also facilitated by these services.

Attendance

The process of access to education is frequently aided not only by peripatetic teachers, but also by specialist ‘Education Welfare Officers’ (EWOs). These professional people are engaged in outreach to families, building quality trusting relationships, accessing school for the children, but also, promoting and facilitating routines of regular attendance. In many services they are the key link between the families and the schools, and are very effective in their work. In the best practice, they also aim to extend through training and joint working, the repertoire of professional skills practised by ‘mainstream’ EWOs. In the interests of inclusion it is important that mainstream EWOs fulfil their statutory responsibilities to all children in regard to school attendance. Traditionally, they have frequently turned a blind eye to Gypsy/Roma/Traveller children’s non-attendance at school.

Achievement

Raising the achievement of Gypsy/Roma/Traveller pupils is a central thrust of the special Education Services that have been set up for them in the last twenty-five years. Much of the work is focused on supporting individual pupils in making sufficient progress so that they can access the normal curriculum offered in schools. Many Gypsy/Roma/Traveller pupils, however, and particularly those with regular attendance and who started school at the statutory age, do not need this individual support. They just fit into ordinary classes and make progress in the same way as all the other pupils. Even in cases where support is needed, it is usually provided within the normal classroom with the additional service teacher or Learning Support Assistant (the latter posts are sometimes very effectively discharged by staff of Gypsy/Roma/Traveller background) sitting near to the Gypsy/Roma/Traveller pupil. This level of support is always based on careful joint assessment of learning needs and provided within the context of a ‘service level agreement’ with the school. The learning objectives together with detailed targets are part of these jointly signed agreements.

Other approaches by the specialist teams to raising levels of achievement fall within two main areas of activity. The first is working in partnership with class teachers to promote and aid the development of the curriculum so that it is respectfully inclusive of Gypsy/Roma/Traveller cultural heritage (history, language, art, music etc.). This work, in particular, is important as it leads to the improvement in the quality and accuracy of knowledge for all the children in the school. It is also vitally important for  children from despised and stigmatised backgrounds to find both the formal and informal curriculum of the school, to be affirmative of their ethnic and cultural identity. The second approach is directed to providing in-service training for all the staff of a school to raise awareness of the cultural background of the Gypsy/Roma/Traveller pupils so that there is an enhanced professional knowledge and understanding of the pupil’s behaviour and learning needs. Much of this work is integral to the agenda for race equality in education and, as such, to the promotion of inter-cultural education, anti-racism and good race relations. In order to facilitate the work of developing an inclusive intercultural curriculum, the specialist services have collected and produced many books and other teaching materials that focus sensitively on the cultural backgrounds of Gypsy/Roma/Traveller pupils. A further strong aspect of much of the work of these specialist services is towards helping both the youth and adult members of the community to access education, mainly in the form of adult literacy and vocational training.

Conclusions

There are over 100 specialist services for Gypsy/Roma/Traveller education in England. Over the last twenty-five years they have been developed and worked hard and achieved much. It is estimated nationally that overall 62% of Gypsy/Roma/Traveller children are involved in education (84% at primary level and 47% at secondary level). This is not satisfactory but it does represents a great improvement from the average of 10% some fifteen years ago. Attendance has also improved over the same period. Now it is estimated to be 77% at primary school level and 65% at secondary level.
 Standards of achievement are also not satisfactory with average standards generally well below national averages, but showing a year-on-year improvement. The OFSTED Report pointed out that Gypsy Traveller pupils are still the group most at risk in the education system.

Other achievements are less tangible. Schools and teachers are more aware of these pupils’ needs, are more welcoming, and understanding of the crucial importance to happy and successful learning in the affirmation of identity through the inclusion of their backgrounds in the curriculum. Integration has been successfully achieved with 99% of the children attending ordinary schools and these institutions generally enjoying good race relations. Gypsy/Roma/Traveller parents have a greater awareness of schools and the education system, of their rights as consumers of public services, and how best they can motivate and help their own children. This aspect of successful integration has gone hand-in-hand with participation and empowerment. Clearly there is still much to be done, but the progress that has been made has been rooted in the legal prescriptions of race equality and non-discrimination;
 in a belief that all children should be educated together; and all children need to be, and to have their background and culture, included in the curriculum with dignity and respect. Diversity is something to be celebrated and not seen as a problem of ‘coexistence’. The explicit and implicit message, at lease, through educational policy and provision, has been to say to the Gypsy/Roma/Traveller communities, “We are sorry about what has happened to you in this society, and with your forgiveness, patience, guidance and support, we intend to put it right at what ever cost”.

It will have noted from the abstract to this paper, that the Roma/Gypsies are described as the crown in the European crown. What does the author mean? If the non Roma/Gypsy peoples of Europe can come to terms with their wilful race hatred, persecution and discrimination of the Roma/Gypsies, then the peoples of Europe together as a mixed, but racially unified society, will be well equipped to face the new and challenging social and racial demands of globalism. 

� It is to be noted that the use of the terms Roma/Gypsy represents the most sensible way of finding a generic term(s) in the interests of  brevity to collectively describe the many different Roma/Gypsy groups in Europe. The use of these terms in no way represents any intended discourtesy to any or all of the many other groups with their particular names, customs, language and history. Both terms are now widely used in an increasingly generic sense, although it is important to avoid any derogatory connotations.


� During the sixteenth century repressive laws were passed against Gypsies in many places in Europe 


including British Acts of genocide. See Fraser, Angus. 1992 The Gypsies. Oxford: Blackwell .The Gypsies were also victims to the Holocaust in the twentieth century. It is estimated that over five hundred thousand Gypsies died in the Nazi concentration camps. See Kenrick, D., Puxon, G. 1995 Gypsies under the Swastika. Hatfield, University of Hertfordshire Press. 


� It is estimated that the Roma/Gypsy population of Europe is in the region of 7 to 8.5 million. See Liegeois, Jean-Pierre. 1994. Roma, Gypsies, Travellers. p34. Strasbourg: Council of Europe.


� Brearley, Margaret. 1996. Roma/Gypsies of Europe: a persecuted people. London: Institute for Jewish Policy Research.


� The Roma as an ethnic group are formally excluded from the provisions of the Race Relations (Amendment) Act, 2000. The Act gives immunity to officers within the Home Office’s Immigration  and Nationality Directorate and allows them to discriminate on the grounds of race in the case of Roma and a small number of other designated ethnic groups.


� In England there are no reliable statistics on the number of Gypsy Traveller children. Gypsies/Roma and Travellers of Irish heritage, are not recognised as a listed category within the national population census procedures. The report by The Office for Standards in Education (OFSTED)1996, The Education of Travelling Children, estimated the number of school aged children to be in the region of 50,000. The report went on to say that 10,000 Gypsy Traveller children of the secondary age range (11 – 16 years) were not even registered with a school.


� Ivatts, A. 1999 The Underachievement of Gypsy Traveller Children. Unpublished briefing paper for the London University Institute of Education research project.


� Many Gypsies in the United Kingdom and Ireland would prefer to be known as ‘Travellers, rather than Gypsies. For this reason all three terms are used to avoid offence.


� Funding from central government is paid from the ‘Traveller Achievement Grant’ which is part of the Standards Fund administered by the Department for Education and Skills.


� The UNESCO Salamanca Statement and Framework for action on special needs education world conference on ‘Special Needs Education: Access and Quality’, Salamanca, Spain. 1994.


� The Education Act 1988, Section 210. See also the Education Act 1996, Section 488.


� Figures taken from Eastern Region Consultative Group on Traveller Education. ‘Traveller Education Bench-marking Exercise for academic year 2000/2001.’ Unpublished.


� Office for Standards in Education (OFSTED). 1999 Raising the Attainment of minority Ethnic Pupils.


� Race Relations Act 1976, The Race Relations (Amendment) Act 2000 and the Human Rights Act 1998. 
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